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Chapter 1: THE PROGRAM
eig
The project for handicapped children was ong of hy
)
components directed to the target population thyg aﬁ?_ndeq

: s
non-public schools. Serving approximately 300 studeﬂb lh 15
0BTa

Vg

Chlltl

self-containedAand‘two itinerant speclial educatiop p¥
at the primary and.elementary levels, the Handicabped
ren Component had as 1ts alm the impfovemenﬁlOfvjeadiﬂg g
languaée skills of eligible youngsters, thereby enhaﬂaiég
their educational achlevement and potential. Towgrd Ghat éndv
pquision was made 1n the project for reading ang art in&tbuc.
tion, speech therapy coupled with psychological .ang goc%al
tUTeq
was a rich aesortment qf,instructional and testing'mgﬁeriﬂls
supplemented by effective“supervisory and tralning sbfﬂteﬁles
During the 1974-75 school year, the prdject_w59 or&gni.

. oo . . : te
zed to méat the special needs of youngsters who exhivi d 3

v £ ! ) at
-wide diversity of deficics that lncluded mental retafdd lQb
?

brain damage, emotional disturbdnce. ledrning disdbili th

e
deafness. On the whole, children were selected 1nto gh bbo—

. r
gram based upon two criteria: 1) residence in an approp 1Qte

attendance arcu and 2) educational deprivation. mpe Gar&et
population was identified through the Title I Eligym ™Y gyp.
vey coﬁducted by an outside agency and certified as f”ﬂcthn_
tng below mininus competency in reading, as non~Englléh SPeqy-

o 0
ing or as handicapped. Final selection remained gpe Go_peb tide

| a
task of pu ‘lcipating building principals, classroom ¥° chQrs

. ] u
and Title I staff who assigned top priority to thoge 9c d&hts

in most dire need of project services.

- }



-l

Tge methodology for attainlng prograﬁ objectives had
a number of facets:  a) reading was taught to individual child-
ren either developmentally or remedially with emphasis on readi-
nessg, word attack and comprehension skills} b) speech thérapy
was clinically-oriented to offset individual speech problems
and related language difficultles{ c) the art compdnent focused
on a creative and motivational approach to meet reading and com-
munication defeEts and 4) psycﬁologigal'and social wqu services

were designed to promote optimal adjustment in order to make

language instruction more meaningful.

The program was fully operational during the current

school year from September, 1974 through may, 1975

Chapter II: EVALUATION OBJECTIVES AND PROCEDURES

hg delineated in the Evaluation Design, the objectives
of evaluation, stated in measurable terﬁs{ wera to:

1. Determine whether, as a result of ‘participation
‘4n this component, the handicapped children
will demonstrate statistically significant im-
provenent in vocabulary development, word attack
8k1lls and reading comprehension,

2. ° Deternine vwhether, as a result of participation
in the program, the handicapped children will
show a statistically significant difference in
orual, receptive and expressive language and
speech facllity as measured by the Photo Articu-~
lation Test (P.A.T.).

3. Determine if, as a result of participation in
the program, the retarded child who receives
art instruction will show a statistically signi-
ficant improvenent in language concepts, recog-
nitlon of color and form, muscle coordination,
and emotional release as nmeasured by observation
of the child's work and behavior and a rating

- gcale, -
¢)
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-the Program, the ochildren will show a statis

ally significant difference in self~-concept as\\
measured by a scale to be developed by the prog=.
ran Staff.

L, Deternine if, as a result of participation\qu
tic-

N\

The following procedures were utilized to meet the evalui\\

ation objectivess For all students, 1n§rovcments in reading
‘were determined,by obtaining pre~ and posttest raw écores on

The Peabody Individual Achievement Test, Because the point

scores for the Reading Recognition section of the test are not
equivalent in value to the pointlscoresvfor the Reading Compre-
hension section, 1t was not stathtically va11d to use total
goores in the treatment and ahalxﬁis of the data., Hence, a se=-
parate analysis Was made of the results of each of the two sub-
tests, The gtatistical significance 6f the degree of change
between .pretest and posttest raw scores was calculated separate-

ly, using a correlatéd t=-test for both Reading Recognition and

Comprehensidn.

in similar fashion, a correlated t-test was utilized
to treat the raw data obtalned for the pupils on the Photo

Articulationggggﬁo Consequently. it was possible to detern-

ine if there was$s Sfatistically significant improvement in

speech and languéSc deve10pmen£,‘as indicated by the extent

of change befwcen pre- and postteét scores., - | |
Gains in self-concept and art-related behaviors were

measured witﬁ gscales developed by thé prograﬁ coordinator with

the approval of the Ooffices of Funded Pfograms and Education-

ai Evaluation. Coples of both instruments maf be found ‘in

the Appendix., Since the experimental design conslsts of re-

lated samples and the data suggest magnitude as well as rela-

.(o
5 v
i
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tive direction from pretest to posttest, the Wilcoxen Matched-
Pairs-S5igned-Ranks Test was substituted with the consent of
the Office of Educational Evaluation for the less powerful Me-
diah Test stipulated in the original evaluation design. To
determine‘whéther there had been stafistically significant im-
provement in both areas, z-scores were coﬁputed from the raw
data. ' -

‘Furthermore. in order to assess-the extent and quallity of
implementation of the program as specified in the proposal and
recommendations of the previous evaluator, the project was mon-
L1tored closely through site visits made at its inception and at

" 1ts termination. Over the course of these visits, all specilal-
ists were observed and/or interviewed in depth; school admini-
strators were consulted ané claséroom teachers questioned. More-

over, continual contact was maintained with the project coordi-

. nator to obtaln data on all aspects related to program function-
. .

'ing.

A1l handicapped children in each program segment were
tested with appropriate instruments in the manner prescribed
'by the evaluation désign; namely, pretests were administered
at the beginning of the program in September and Oétober, 1974,
Posttests were given shortly before 1ts'term1nation in May,
1975.
| There wviere no discrepancies in numbers ﬁested as gon-

pared with actual numbers in varlous parts of the program.

=1




i - 5-
Chapter III: FINDINGS

1. Evaluation Objective 7 A. ToO determine whether, as a re-
sult or participation in this conponent, the haridicapped
children will demonstrate statistically significant improve-
ment in vocabulary development, word attack skills and

reading comprehension.

For reasons stipulated earlier, this otjective'was
evaluated in two parts: Reading Recognition and Readiné
Comprehension, As nnted 1n Table 30C, all but two students
who entered the program initially in the 15 gchools (itiner-
ant schools excluded) were tested at the close of the pro-
ject. Analysis of the results on both sub-tests ylelded
statistically significant gains at greater than the .001
level of confidence. Thus. Objective 7 B. was let.

Equally significant, perhaps, thess remarkable results
for all the puplils 1ﬁ the prograu (292) were obtained desplte
the fact that a substantial nunber of then (30 in two schools
alone) displayed handicaps so severe that they were unable to

function adeguately on the Reading Conmprehension sub-test,

The preéent evaluator did not undertake a complete
separate analysis of the relatively small number (22) of
deaf children served by the progranm, as had been acpomplish-f/;ﬁ
ed by nis predgcessor. who found the gaiﬁs educatiopally',“ﬁ

| but not statistically significant. However, conpar&éoﬁiof
the mean scores currently attained by the deaf chiléfcn on
the posttest with those of the group as a whole’indicated
that the small group improved in Reading Rccugnitién at al-
most double the rate (11;32 vs 5.76) of-tﬁe lafge group,

The findings are much the saze in favor of the deaf young-

sters on the Reading Comprehensiohlsub-test (9.14 vs 4,89).
ERIC | 8
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2. Evaluation Objectives 7 B, C and D. To determine.if, as a
result of participation in the program, the handicapped
children w11l show a statistically significant difference
in B) oral, receptive and expressive language and speech
facility as measured by the Photo Articulation Test; C)
language concepts, recognition of color and form, muscle
coordination and emotional release as measured by observa-
tion of the child's work and behavior and a rating scale;
D) self-concept as measured by a scale to be developed by
the program staff,

w1thlparticu1ar rererence .to Objective 7 B, the results -
shown by the pretest and posttest raw scores on the Photo Arti—
culation Test concllisively indicate statistically si@nificant
gains in language:and speech development well beyond fﬁe .001
"level of confiaeﬁéé. Reference to Table 30C demonsfrateé‘that
approximately 65% (192) handicapped children in the program
were enfolled in the speech therapy component. For these¢ pu-
pils, the objective was achieved.
=7 only 52 students were enrolled in the art component.of
the program for handicapped children. Differences between pre-=
test and posttest scores in art-related behaviors among the tar-
get population were statistlcally significant beyond the .00l
" confidence level, thereby attaining Objective 7 C. .Because the
Yilcoxen Test does nqt incorporate means and standard deviatlons,
these measurecs have been excluded from Tatle 30C. However, the
essential‘“z“-and nTH scores have been specified therein.'

As a conseguence of including visually-handicapped and
other children in itinerant schools, it was possible to admini-
ster the self-concept scale to 325 yoﬁngstérs. Table 30C showus
that the degree of change in self-concept between pretest and
posttest scores was significant statlstically at greater than

the .00l level, As a matter of 1hterest, although the Wilcoxen
9
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Test was applied, means were calculated for the pretest
(113.91) and the posttest (103.34). Obviously, the mean

difference is considerable, 10,.57.

"3, Findines Durinz Site Visits:

A total of 31 interviews were conducted with build-
ing principals and speciél education classroom teachers.
The consensus was that they were quite pleased with the
program; that the specialists were extremely cooperatlive and
helpful and that the children were progressing well and im-
proving in self-image.

Observatlion of such progress by the evaluator himself
was made pbssible through the cooperation of the program co=
ordinator and the'specialists. By prior arrangément, 17 of
the children weré observed during both the initial and the
final site visits, After an elapsed time interval of some
six months, a substantial number of these youngsters seemed
more self-assured, better able to function educationally and
"performing at a higher achievement level,

Also observed almost universally were individual
lesson plans, a multiplicity of instructional materials
geared to the many handicaps suffered by the.target popu-
lation, 2 wide variety of teaching approaches apprqpriate
for these children, selective use of tokens, rewards and
verbal reinforrnement as well as application of written ma-
tertars and notebooks to evaluate and fix learnings.

Observation of the speclalists personally disclosel

that, on the whole, they were interested in and concerned

10
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about the children, willling to partlcipate in actlivities with
the children and able to provide a warm, accepting and support-
jve climate in which to learn. Interestingly enough, 1in se-
ven observed instances, the specialists felt that the childre

were ready for or able to function in small groups of two or

three.

The previous evaluator noted tbat. "Questions qfed
by the Title I specilalists during instruction frequently
did not require the pupl}s to attend to more than isolated-
bits of information." Acéordingly, he recommended increased
use of highe?-ofder questioning. From his own observations,
the present evaluator found that 68% of the specialists pre-
dominantly tended to ralse narrow questions and to ellicit
one-word answers. By contrast, 32% emphasizedvbroad ques-
tions calling for thought and discussion.

Direct obsq;vations reavealed that the project, as
implenented, coliricided fully with thaf‘describéd in the
proposal, Additionally, the coordinator and her staff were

highly successful in its implementation.

4, Findings During Conferences

Following the observations, conferences were held
with 28 specialists in the fleld: 15 reading teachers, 7
speech teachers, one art teacher, two vsychologists and two
éocial worlers. DBased dn a pré%arcd form, responses were
sought relative to théir records, opinions, problems and
suggestions,

Conside;ablc variability was found in the quality

and quantity of records kept by the speclalists. While

ERIC | 1




most of the teachers had statements of dlagnoses (19) and
long range plans (20), there seemed to be a'heed for pre-
scriptions directly related to diagnoses and for ongoing
stateﬁents of progress in terﬁs of specifioc pupil deficits,

Unlike the previous evaluator, & great deal of uni-
tfornity was found by'this evaluaﬁor in terms of oonmunica-
tion and Joint planning. A form (R-11) had been‘déveloped
and utllized widely to coordinate the activitlies of the spe-
clalists., Commonly kept also wére records of conferences
which attested to continual communication with classroonm
teachers, parents, and/or administrators. Moreover, the evi-
dence is that monthly case confermnces were conducted, Jjoint-
ly involving teachers, psychologists and social workers. A
daily occurrence, informal conferences were held by classroom
teachers aﬁﬁ specialists.,

Like the previous one, this eValuator‘foﬁnd that the

nproject coordinator proVided the specialists with an intensive
orientation at the beginning of the projec; year as well as

a gocd in-servive tralning component throughout the project
year." Thiz aspect proved esneclially inmportant because. a=- !
part from some readlng and course work, little else appear-

ed to have been done to upgrade'their own skills cduring the
project year.

Asked to rate various aspecis of the program on ﬁ
scale from 1 (lowest) to 5 (h}ghest), the teachers scored ’
"Varlety and Appropriateness éf Materials Supplied by the
Progran" most favorably (mean=4.69); second was “"Cooperation
of the Host Schoolﬁ (mean=4,5). Lowest rating was accorded

nSpace Avallable for Use of Speclalists,® with a meun score

ERIC | 12
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~. 2 3.09. "Std’” Confererices ahd-workéhéps" received a mean -
rating of 4,31._ ' S B |
. oo, ) ’ .
: Viewing the Title I rrogram tn its entirety, the spe-

cialfsts {ive “He highest of all raﬁings_to "Overall Effect-

ivencess of the Program" (mean =L, ?1) tdvanced as 'reasons

w

[
for the top score.werc: positive feecbac from classroom

teachers and parcnts; cxcellent test results; observation

of prorsress in terms of puril behaviq;s and positive atti-
tudes of the children toward *thciiseclves and,school. A ,

By far tne most nresslng'problcm expressed by the

cveclaliasts ias the inhdequacy of space, including poor

6]
o+
C
-~
N
3
(]
L
(¢}
}-)-
}—l

ities, shared roonms and distragtions while ;n
the vrocess of teaching, In its ﬁéke as-q'serious problen
w18 lack of time for adeguatve teaching, for conferring with
‘others and for atééndihg workshops dnd conferences.

'

From the fore: Olnu. it would follow Lhnt sugpestions
relating to improving:space and time arrangenents were cited
oot freguently by the Title I'suecialisﬁs. Nlso miven fre-
quent mention were recowmonddtiono to incre1°e the supportive

B D

»vices of the psychologist and social workor, "scheduling
'monthly cise conferences on punil Droblema. Receivihg occa-
ional mention were such sucsestions as: 1) to chiange struc-
" At

tured dally lesson plans to more open individual logs; 2)

to maintain cuwnuwlative pupil folders with diagnosis, pre-

scriptions. anecdotal notations and samples of pupil work

that denste pr ogre ssy 3) to'dcvisc“varied prograns Lo up-

rrade teaching skills, including professional book lists,

scheduled intervisitations, attendance at conferences and

Q i3 | -
ERIC
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workshops, coordinated speech—readiné-art workshops, super-'

"vision of the speech program and end-of year evaluations and

planning for the coming year.

. 5. PFindings Regarding Clinical Staff

e

Interviews with the péychdlogists and social workers
revealed that they provide a variety of functions rangihg'
from pupll contacts to teacher and home services. They be-
lieve that their major accoaplishments include involvement
of a subspanttal ﬁﬁnber of parenfs in the program, institu-
tion of monthly casework neetingé and making children more
‘amenable to clinical interventlon and program remediation,

A@ong the suggestions they made for improving their

e

affectieness are.to place the project coordinator in charge
of referrals and hav¢ then routed through her, to deploy
clinical staff where needed most rather than in schools that
already have these services and introduce a raﬁing scale ©o
measure their'efféctiveness. (One such already exists at

one of the Sohbolé;)

Chapter IV: SUMMARY OF MAJOR FINDINGS, CONCLUSIONS
- AND RECOMMENDATIONS )

In summary, the analysis of data indicate that the ob-
jectives of the progran wcre/;ntirély achlieved 1nlthét sta-
tistically significant gaigérat the ;001 level of confidénce
ﬁerc nade 1ﬁ parcicipant’réadiné. language, speech and art
skills and in self—conéepﬁ. The projeot was also favorably
viewed by T;tle I speciallsts and non-ﬁroject personnel alike.

Purthermore, obgervations cleiqu indicated that the progranm,
: i



as implemented, coincided closely with that of the proposal
and that the-recommendations of the preceding evaluator were
largely carried out. Hencé. the ma jor recomnendatidn that
enmerges from the present evaluation is that the program should

be recycled and, if at all possible, services should be in=-

creased.

Listed below 'is a set of additional recodmendations in-
tended to strengthen an already-sound program. It should be
. noted that‘most are an extension or re-arrangement of current

operations.

1. Consider establicshing a uniform record keeplng
system that is at once coordinated and 8inpli~
fied. The system should be based on dlagnosis,
prescriptions, ongoing evaluation and criterion
levels to be attained to meet pupil defiloits and
to exit from the progran. Among the mechanisms
that might be so adapted are cunulative record
folders, anecdotal records, casework reports,
logs, progréss charts and the like. 1Input to

» the systea should bear on specific deflcits and

’ should be made by all speclalists in the field.

2, 0n a trial basis, conslder instroducing a comner=-
cial program, such as Distar, to broaden pupil
response to questions and to promote concept=de~
velopment. Aswnoted earlier, it would appear
that numbers of children and specialists are
ready for the small group approach that may be
required. '

3. Consider the introduction of a rating scale to evaluate
" pudl growth over the project year as a result of the
special clinical services (psychologlist and social
worker)., 1In conformity with those already in exis-
tence in the field, it might be administered t~ par-

ents and/or classroon teachers on a pretest and post-
test basis,

i, Consider forming a lialson committesof staff to pro=-
vide input to the coordinator on such natters as
teacher training, ordering and distribution of mat-
erials, allocation of space, instructional time and
personnel and the resolution-of problems that might

arise. )

15
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Chapter V: EXEMPLARY PROGRAM ABSTRACT
Component Activity ObJjective
oge cod: %QQS_
reitfrerey (7feley oy

By means of a gonversion table, 1t was found that the

Reading Recognition Component of the Handicapped Children
Program met the criterion for written abstract; namely.l"more
than 60 hours of treatmént with results which showed gains
(ﬁorm referenced) in excess of one month's gain for ea
moﬁth of treatmgnp." Indeed, a mean .gain of 1ll.95 months was
actually attainég in a period of nine months. |

The excellent showing may be acéountéd for by virtue
of a number of 1ntr§nsic elenents, the most sigﬁiflcant of
which 1is brobably the one-to-one relationsh1§ of teacher to
pupil. Other factors worthy:g; meﬁtion are: 1)’the weglth
and varigty of éppropriate.naterials; 2) the warm, concerned
learhing climate; 3) the variety of instructional épproaches;
L) the'competeﬁce of thé coordinato>» and the staff; 4) the
cooperation of the host schools; 5) the effectiveness of the

training program and 6) the evaluation and reinforcement of

‘pupill processes and products.

106
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Use

30C. Stendardized Test Re§u1ts"a"“

Table 30C, for norm referenced aciievement data not applicable tot

Function Yo, 05=59632
ables 304, and 308,

j

In the table below, enter the rgﬁuested {nformation about the tescs used“to evaluat

HANDICAPPED CHILDREN PROGRAM = Title I - ESEA - NP3

e the effectiveness of

rajor project conponents/activities in achieving desired objectives, Before conpleting this form, read all
footactes, Atrach additional sheets if necessary. ‘ :
Bl
o Number ,
Component LCtiVitf Test | Fforn | Lavel Tots! Group | Tested Pretest Posttest Statistical Sube
Coe | Code |Usedd! Preffost ProjBost M/ 108 [ Seore . | Date|Mean 502/ Date[tean|SDY/ Data Group
l > : Type=’ 210 ' 2811 Testi! | Valued/ Leveliﬂ}fl/
! ‘ 1l ‘ ‘ viVe geve ‘
lob k1 b | | Toge |1 Jog2 | 6 B/ m 5,/7,%?i 3 t [13.62(¢.000 A
! ‘ LN | / ol A2
>o§6i 720075 292 | 61 (292 | 6 B Lo Ly | 5/198 |43 t | 572|400 B
. T, | T 2T ¢ pmaboe |10 "
>f01§',61 71210 | BAT. 199 | 617 (169 | 6 /M og 12 5% (96| © 6,84 ¢ 001 §
T L AR | ,_ —
0861 1200 Seale 2 g |6 k| syt 612600}
, R i i T - -t
hpol !7!0 ,“ 5§91¢¢ 25 | 5| 6 10/M 51313003 2 13.50"(.0(2 .
i i | ’ | i . ’ !
i g |
]
il )
N i

m—

|/ Identify Test Used and Year of Fublication
2/ Tozal runber of pariicipants in the activity
3/ ldentify the participants by speciflc grade level (e.g,, grade 3, 3

grade 5). “here several grades are cCnbined, enter the last two digits

“of the component code.
4/ Tetal nunber of participants

culations,

5/ 1 = grade equivalent; 2
score (publisher's);

(MAT.58: CAT-70, etc.)
' 8/ Obtained value

included in the pre and post test cal-
pre e ¥ t1lcoxen Test

= percentile rank; 3 = 7 Score) 4 = Standard- \
= gtanine; 6 = raw score; 7= other, :

6/ S.D, = Stancard Deviation

4

leTest statistic (e.gey &5 F5 X,

9/ Specify level of statistical significance
obtained Teg, p <05, p<. 0,
10/subGroup. H = Handicapped



‘-]l5= . Function # 09-59632
Title I - ESEA- NPS
Handicapped Children T

Measures of growth otaer than Standardized Tests A

30D,

This question is designed to describe the attainment of approved objectives
not normally associated with measurement by norm refcrenced standardized
achievement tests. Such objectives usually deal with behavior that is
i{ndirectly observed, especially in the affective domain. For example, a
reduction in truancy, a positive change in attitude toward learning, a
reduction in disruptive behavior, an improved attitude toward self (as -
{ndicated by repeated interviews), etc., are frequently held to be prerequisite
to the shift toward increascd academic achievement by disadvan:taged learners.
Where your approved measurement devices do not lend themselves to reporting on
tables 30A, B or C, use any combination of items and report on separate pages.
Attach additional pages if necessary. o

Component Code Activity Code . Objective Code-
6fo 86 1] 701 2{o| - |82 STlART (2l

Brief Description The Art Evaluation Scale consisted of 20 items

- which were rated by teachers on the basls of observation of

_Ebildren's behsaviors. It is intended to show growth in language
concepts, recognlition of color and fornm, muscle coordination
and emotional release.

NJﬁber of ca5e5'observed:[ﬁ 5 2} Number of case; in treatmént:[ﬁ J ]-5 Jj;}

Pretreatrment index of behavior (Specify scale used): The scale ranges

from 1 (never) to 5 (always). On a pretreatment basis,the child- .

are expected to rate at the lower end of the scale on each of

the behaviors tested.

\

e e

c L4 o - ! -
Coiterion of success: Increase in mean behaviors from pretest to

posttest. -

v

Was objective fully met? Yes [EE] No [:] 1f yes, by what criteria- do yOU'
know? wwilcoxen Test shows a mean difference that 1is étatistical-‘

1y significant beyond the .001 level of confidence.

Comments :

tG
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Function # 09-59632
Title I - ESEA - NPS

Measures of growth other than Standacdized Tests Handicapped Children

30D,

This question is designed to describe the attainment of approved objectives
not normally associated with measurement by norm referenced standardized
achievement tests. Such objectives usually deal with behavior that 1is
{ndirectly observed, especfally in the affective domain. For example, a
reduction in truancy, a positive change in attitude toward learning, a
reduction in disruptive behavior, an improved attitude toward self (as
indicated by repecated interviews), etc., are frequently held to be prerequisite
to the shift toward increased academic achievement by disadvantaged learners.
Where your apprnved measurement devices do not lend themselves to reporting on
tables 30A, B or C, use any combination of jitems and report on separate pages.
Attach additional plges if necessary. !

Cémpﬁnent Code Activity Code Objective Code
6] ko [6 1] 20 6] 0|9 52!

Brief Description The Self-Concept Evaluation Scale consisted of

4L items wnich WeT¥e tated by the teachers based on observation
of the children's behaviors, Thirty of the items focus on ag-

gressive or negative behaviors; the remaining fourteen stress

positive or ;eSDonslble behaviors.,

Mumber . of caces obscrvgd:f—f 2 5‘ Number of cases in treatment:l J} l 2]_:ﬂ
'The scale for the

Pretreatmant index of behavior (Specify scale used):

negative 1tens Tanges from 1 (never) to 5 (very frequently); for

the posltivelitems. the scale is reversed to 1 (very frequently)'

—

and 5 (never). At pyetreatment, the children should rate at the

e e

U

high end of the scalec.

—— .

e e T e

‘Decrease in mean behaviors from pretest to '

[

Criterioun of sucCtnS:
posttest,

'
R

Was objective fully met? Yes [3;] }o| I 1f yes, by what criteria do you
know? Wilcoxen Test shows a mean difference that 1s statistical-

1y significant beyond the .001 level of confidende.

e

\

Comments:

—
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EVALUATION SCALE (SELF-CONCEPT)

- CLILD'S NAME SCHOOL

This is a scele to help measure whether the above child has shown growth over the school
year as a result of Special Title I Services.

Listed below are a series of statements. Please read each statement and circlg the one
word in each item that best or most closely describes this child., Circle only ONE word.
Do not leave out any items. o . : T

Columms 1 2 3 y 5
TXAMPIE: Child protests going to bed. Never|Rarely |Sometimes Often}Frequent..)
—_— : N —_
Very
1. Child tends to avoid oxa ccxtsct, 9awer |[Rarely Sometimes[Often| Frequen®ls
2. Child seems upset by chenges (ex: teacher  Very
absences, changes in routine. etc.) taver|Rarely |Sometimes|Often| Frefuro A
3, Child exhibits,. physical rosmericns. ) ) Very
(ox: enuresis, tics, thwb romidne, soilineg,) voenp | Parely ISometimes| 0ften| Frocuen o7 o
. Child acts aggressively to peers, ' ¥ " Very
_(ex: hito, pushoc,) _ ¥emwr | Rarely [Sometimes|Often| Freouc iwv
, Very
g, Child whincs cnd criza, Nevew | Parely |Scmatires|{Often| Frequen:: ;|
6, Child is verbally sduaive, ‘ . " Very
(ex: criticites pesra and adults, crTres, ) Never|Rarely|Sonotimes|Often| Frequen™.®
, : Very
7. Child acts agmrocsively to adulfs. Nevor|Rarely|Sometimes| Often| Frecuce’. »
T ’ : ' Vo -
8, Child bullies yownger and wenkor children. Nevor!Parelv!Sometimes| Ofton| Fraquer i~
9, Child makes negative comments about himself : Verz
__znd his abilities, . , Never|Phrely|Scmotimes] Often| Frequ-ny™
10, Child perforﬁs solf-destructive acts. Verr.
(ex: head-banminz, folling, etc.) Never|Raraly|Somstimes|Often| Frequent.'=
{1, Child ccoplains of phyoical oyrptems (ex: head- A ‘ Very .
: achcs, stomach aches, boine:-tired, otc.) Never|Paraly|Sometimes| Often| Frecuen’ v
t . ‘vOr-.‘-.- :

17, Child gl-ops in clers or rests arith haad on desk, |Never|larnly Soratimes Often Frequ-r<.

13. Crild givos up c:f:i]y wvhen fecnd with : ' : Very
difficult tosline Never|P+raly] Sometirss|Often| Freouent -
‘ g _ : Very ‘
th. Child hag torgew tantruma, Mever |Roraly] Sometimes}Often| Frequectl:”
1. Child soeks help on tosks of which he is Very
__capable of accernlirhine on his own. Never | Parely| Sometimes|Often| Frequer”

\

15, Child clings or ctrys in close proximity Very

of adults, Never |Rarely] Sometimes| Often| Frequenil.

7. Child nesads reaspurcnce and praise of : - Very
correctness of reaponses and actions. Naver {Rarely| Sometimes|Often Frequent_J;'-;_

‘ - Very

' Child cheats in pames and tests,  * ' |Never|Rarely] sometimes| Often| Frequentiy_

[4
o



; , : . vory
19. Child avoids competitive situations. Nover| Rarely |Sometimes| Often |Frecumsly
Very
20. Child is afraid to play outside by himself. Never| Rarely |Sometines| Often {Frequen I
Very
21, Child shows extrere fluctuations in mood. Naver| Rarelv|Somatimes| Often Fraanon~iy |
‘ , ' ‘ very
22, Child takes thines that do not belonp to him. Nevear| Parely|Sometines| Often ety L
23, Child tries to be center of attention. | Very
(ex: by closning, provocative behavior, etc.) Never| Rarely|Zometimes| Often Frooven: .
2l;. Child goes frem task to task without very
completing any. Never| Rarely|Somotines Often |[Froquent i
25, Child is fearful of making mistakes, and Very
over-reacts when he does. Never| Rarely|Semetimes| Often f‘rcr._-:;.r_'_:_‘_,;; .
: . yET:
26, Child cowpleins others are picking on him. Never| Rarely|Sometimes| Often Freque.’,
' Very
27. Child werries excesgively about 1ittle thinps. [Nevor|Rarely|Somotimes|Often Frecusu’l  _
58. Child allcws other children to bully and take Very
advantare of hin. Never| Rarely| Sometimes| Often IFreauen .
.o Ver::
29, Child apreare tense, Never| Rarelv| Somatimes| Often jirequ>
30, Child fantasizes excossively and has weird I Verwv
ideas bewond the norm, Nﬁvm;jg;;gy_.‘?ggetiﬂm QfteoniFreons 1L,
. Tory A
31. Child nlays and interacts with other children. |Freg.iOften |Scoratimes] Rara, Yever _
‘ Very ' . .
32, Child initiates conversation with peers. < |Prea.lOften | Somatiyes! Rere, Mover
33..Child shows appropriate emoticns (ex:laughs at _|Very
things that are funny, cries at sad thinps,etc. YFrea,|Often. | Soratines| Rrye, jllover
' Very | . ’ .
3L, Child wovks inderendmitly. Freq,|Often | Sometinas] Rara, [Hover B
35. Child shows self-con{idence (ex: willing to Very
try new experiences. ) Freq,|Often | Sometimes| Raro, {Nevor
. . Very ‘
36. C}mild initiates conwversations with adults, Frea.|Often | Sometimes| Rare, {Mevar
' . Vory .
37. Child assumes reancnsibilities (ex:runs errands )Freq,]Often | Sometimns| Rare. |Newver
- Very -
38. Child make3 decisicns indevendently. Frea. | 0ften | Somntimes| Pare, [Ilovey
. Very )
39, Child is sourh® out by peers. Freq,|O0ften | Somatimer] Rove, IHevi:: v
110.‘( Child gives behavioral indication of”enjoying v '
'what he ig doing (ex: shows cnthusiasm and Very
interrct, ete.) - : Freo.|Often | Sometimes| Rare, |Newvew
Very . :
“L1. Child interacts positively with adults, Freq.|0ften | Sometiras| Rere. |Nevnr
: ' ) - very
L42. Child is sble to take lcadership role in pames. |Frea.{Often | Sometirmes| Rare, Veves
' ' Vory _ - T
;3. Child commletes work assimments. . {Freq.]0ften | Somotines] Rare. Mavor
o . - . 29 Very T
C Child spontaneously volunteers in class. Freqg. J0ften | Sometimes| Rare, \Never
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